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Abstract
Tammy Hobbs
Effectiveness of Conflict Resolution Prosrams in the Schools
A Study of Student’s Coping Skills Before and After Participation in a
Caonflict Resohition / Peer Mediation Prooram
1997

Dr. I Klanderman
merninar in Sehool Pevehology

The purpose of this sudy is to evaluate gtudent’s copping styles belore and after a conflict
resolution program intervention. The 6rh prade middle school olass vias administered the
Coping Response Inventory (CRI} prior to receving the Conflict resolution iraining. The
Condict resolytion/peer mediarion program was desisned 1o empewer stidents by giving
them. the wols to challenge and sohve problems. The praetam focuses on the following
arens: affirmation, communication, conflict resoluiion, coaperation, and bias awarencss/

appreciation of differences,

The demographics include the following: The sample group consisted of 6th grade
suburban migldle school stidents. There were 21 subjects. 57% were male and

43% were female. Further, 100% were European American, 0% were African
Ametican, and 0% were Hispanic American. The subjects were fiom a suburban sehool
district. The students were of varying backgrounds and socio-econonic status,
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The study was designed 45 2 pre-test/ pogt-test Coping Response inveniory that was
analyzed using a T-test for patred samples. The results may indicate that there was a
sitmificant change m the coping response of the subjects after receiving the Conllict
Kesolution/Peer Medigtion pragram, The resules may also mdicate that studants’ Actual

CRI and re-test scores are moving in the positive direction towards Uie Ideal CRI OGS,



Mini- Abstract

Tammy Hobhs
A Study of student’s coping skills before and after participation in
a conflict resolution / peer mediation program
1996
Di. J. Kiznderman
=eminar 1n School Psycheolooy

The goal was to evaluate students’ coping responses and styles before and after a conflict
resolution program in a fraditional classroom. The resufts were analyred using a T-test
for Paired Samples, The pre-test and post-test mean scores were compared, There was 2

significant change in the students’ level of coping skalls,
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CHAPTER 1
The Problemn

CONFLICT RESOLUTION
PROGRAMS IN TIIT. SCITOOLS

AHE NEED

School safety is a major concern for everyone, Parents, teachers, students, and
community memhbers want safe, orderly schools. Safety is impartant for #ts awn
szke, of course, but in addition, it 13 essential for effective teaching and leaming,
There is a clear need for students and teachers to acquire constructive means of
resolving contlict. Too frequently violence is viewed as a fast solution to a
problem. It is becoming more and more ¢vident to teachers that conflicts interrupt
the learning process. The teachers have complained that disropiive student
hehavior interferes with teaching process. While these concerns are got aew, fog
many years schaot discipline has been an important concern of the mublic. The
complaints have intensified in recent years, and the safety of students and staff has

become a major public issue. Schools have responded with everything from metal

detectors to eonfhet resolution training. As in life I general, some conflict is a
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normal oceurrence in all schools. It is often particularly pervasive in urban schools,
as 4 result of their large size, limited resources, and greatly diverse populations.
To cope with the instiutional prablems created by conflict, and to help students
and staff handle conflict better, conflict resolution has recently been legitimized a3
a vaid topic of discussion and study, There are thousands of school hased
programs m the nation. Students are learning a new way of fighting, listening to
the other person’s point of view and discussing their differences until a
compromise can be worked out. Knowing that violence in the schools is

merely a reflection of viclence in our society is of little comfort to teachers, and
admimistrators. Acts of viclence disrupt the normal functioning of the school, and
fear of violence prevents students and teachers from concentrating on meaningful
learning and teaching. Money that should be spent on instructional materials, staff
development, and other educational necessities is spent on security {U. S.
Department of Education Office of Educational Research and Improvement - May
24, 1996). The conflict resolution pragrams are found in every stats, in miral
schools as well as inner-city schools, and they involve children from kindergarten

ta high school, For example:

* 3/4 of 3an Franciseo’s public schools have conflict managers.

2
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* In New Yark City, mare than 100 schools with 80,000 students have some kind
of prooram.

* In Chicago, all students take a dispirte resolotion course in the Sth and 10th
prade.

* In New Mexico a statewide mediation program involves 36,000 students

¥ In Ann Arbor, a conflict resohition management eusticulum reaches ail of the

city’s sludenis.

THE PURPOSE

The purpose of this study is to evaluate students” coping skalls before and after
patlicipation in a canflict resolution program. A single 6th grade class was chosen
fior participate in this study.  The same class will be evalusted with a pre-test and

post-test,

HYPGTHESIS

Tt 18 bypothesized that the conflict resohrtion/ Peer mediation traiting prooram will

have a significant efiect on the student™s CRI scores.



BACKGROUND

Conflict Resolution, Vialence Prevention, Peer mediation, and Peaceable
Classrocms: These are the words that frame a growing movement in education
Conflict Resolution refers generally to strategies that enable students to handle
conflicts peacefully and cooperatively outside the traditionat discipiinary
procedures. Violence Prevention connotes both a need and a program, a part of
which may address conflict resolution skills. Peer Mediation is a specific form of
conflict resalution wilizing students as neutral third parties in resolving disputes.

A Peaceable Classroom or school results when the values and the skills of
CoOperation, comimunication, tolerance, positive emotional expression, and conflict

resohation are taught and supported throughout the culture of the school.

History

Contlict Resolution has been m existence in the schools since 1965, There were
two main categories in which the programs fall into: 1.} “Peace anc Justice
Movement” and 2. ¥ Cooperative Activities”. The Peace and Justice Movement

concentrate on global peace and compmnity violence issues (Van Shyck, M. R, &



Stern, M., 1981). The Cooperative Activities aimed to advance higher level skiils
in communication, social development, and teamwork. These two practices
currently exist in the schools, Deutsch (1949) was one of the pionsers in setting
up cogperative activittes and conflict resolution with children in the schaols, He
hypothesized that cooperative experiences actualized positive feelings within
groups as a regult of success following group cooperation. This conflict resolution
model uses a cooperative structure which was developed by Deutsch (3973) and
later refined by David Johnson, who was a former student. (Johnson & Johnson,
1975}, Contlict resolution came into the educational setting in a more organized

manner in 1985

It began as special conferences geared at informing educators and developed into
an organization known as NAME, National Association of Mediation in
Education. NAME is a major resource center, clearinghouse, and focal point for

activity in this area. Duffy, Grosch, Olezak, (1997),

Maxwell (1989) reported that there were four major developments that promated



these early programs, The New York City Schools” Quaker Project which tausht
nen-violence to children, and the establishment of neighborhood justive centers
during the Carter administration, the founding of Educators for Social
Responsibility (ESR), and the introduction of the National Association for

Mediation in Education (NAME),

Different Approaches

Research suggests 2 combination of technigues are needed. Students that are
taught a variety of conflict resolution techniques will achieve higher self-esteem
scores and will feef safer at school than students who were not taught the conflict

resalution strategieg,

The various approaches can be grouped into four areas; 1)) orpanizational and
management approaches (o improving school climate; 2.} programs for students;

3.)improved school security, and 4.) enbanced school-community prograrms.



Schaol orgapization and management

School erganization and management can improve order and safety. School
chmaie is essential to school safety and order  Effective schaols have clear
discipline standards that are finmly enforced, an ethic of caring that underlies staff
and student relationships, 4 strong emphasis on academics. These fctors combing
ta create a powerful school clinate that minimizes disruptions and leads students
to feel sefer and work harder, School size and organization may also play an
important role: smaller schools foster closer student staff relationghipe, as do many
alternative schools and programs for disruptive: youths, and both heve been shown

to mnprove student behavior.

Promising Results

Vialence prevention and eonfliet management proprams appear prorising,
{Courses for the middle grades on violence prevention and conflict manapernent are
increagingly common, a8 is peer mediation of disputes. Initial evaluztions ook

promising and more rigorous studies are underway.



Security Systems

Enhanced security systerns are largely untested. Schools have increasingly turned
to improved security systems to improve safety. Despite their popularity,
however, fittle research exjsts on the effectivencss of metal detectors, door locks,

Or security suards in keeping out weapons or intryders.

School-community programs

School-community programs hold promise. Schoals are also working with their
commulilies o improve school order and student safety. In [ar 2oo many
communitics, students negotiate diffioult and dangerous areas on their way to and
from school. In deed, the schools themselves, despite their problems are safer than
the surrounding neighborhoods. Tn these settings, collaborative activitisg with
local services and law enforcement apencies offer promise to make schools and
students safer. Holding meetings with parents and counseling familizs about the
risks of gang life appears promising, and can deter youth from wanring o join
gangs. Although thig and other arens of the school-commumity coordination appear
promising, stronger and lopger term evalwations of different stratepies wounld have

practical payoiT,



DEFINTTIONS:

Terms;:
Agenda setfing: Tt is & schedule that the tcacher shares with the clzss and sllows

for inpuxt.
Cooperation: Children learn 1o work together and help, trust. and share with ene
another,

Commurication. Children learh to observe carcfully, converse clearly, and Tisten

sensitivaly.

Commugity: Children develop a sense of trust and belonging to a group.

Conflict Resolution:  Students leamn the skills of responding créatvely to conflict in

f suppartive, Caring community,

Peer Mediation: Student vohinteers are trained o impartially settle #isputes amang

cingsmates with the 4id of conflicr resolutions technigues. Mediation is 4 process
for resolving disputes and conflicts in which a neutral third phrly acts as a
oderator for the process.

Puft Up: Students learn to encouraee and support one arother by saying pogitive
words.

Put Down' Students learn that negative comments hurt other shident’s feelings

And cause distrugt and anger.




|
Riglt to pasy: Childsen learn that even though they are part of community, they

still have the right to pags in a situation that makes them feel uncomfartable. This

is used t0 reassure shy sadents.

School Violeneg, Crimes perpetraied on the school grounds. The crimes can

include vandalisi, rape. assanlt, sicaling, and the use, selling of illegal drugs

Tolerance: Students learn to respect and appreciate people’s differences and what

preficico means,

Violeneg prevention programs;

AFIS- Alternative High Schools

CCRC- Children’s Creative Response to Conflict
CRAVE -Conflict Resolution Anti- Vialenee Effort
RCLP- Resolving Conflicts Creatively

SCRC- Students Creatively Respond to Conflict

SMART- Schoal Mediators” Alternative Resolution Team

Organizations:
ESR- Educators for Soeial Respongibility

ICCRC- Internatiomal Center for Cooperation and Conflict Resolution

NAME- National Association for Mediation i, Education
10 I



NIDR- National Instituie for Dispure Resolution

ASSUMPTIONS

Some assimptions can be formed concerning the study. The teaching styie of the
teacher may effect the study However, the teacher chosen for the study will
miaintain the same teaching style The teaching style will remained constant. The
test will be administered 1o all students a1 the same time and the instiuctons will
be followed precisely m both the pre-test and post-test, Finally, the subject

grouping will be heteropencous.

LIMITATIONS

The study will be limited to a 6th arade middle school class with a tcacher who will
recetved conflict regolution/ peer mediation training. Tt will alse be represented by
subjgets drawn from & suburban school population. Since the students will receive
the pretest and post test within a 6 month period, 1t is difficult to assume that the
students’ coping responses and skills will continue to improve or remain constant
over the vears. However, the conflict resolution program is integratad throughout

the curricithyny of the district’s middle and high schools,

11



OVERVIEW
The previens chapter has introduced the principal topic of the thesis Canflict
Resolution. As one advances to chapter 2, there will be an in-depth investigation
into the recent research and literamre pertaining to Conflict Resolution within a
clasgroom. The literature review is intended to expand ane’s comprehension, prior
lo examining the study in chapter 3, an examigation of the resenrch that will be
completed. The information thoroughly deseribes the sample grouns, the test
uecd, and the degign used to assess the study. The fourth chapter contains a
complex analysis of the results obtained during the testing pericd. The analysis

will explain the sipnificance found during the testing and interpret the resuis.
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CHAPTER 2

LITERATURE REVIEW

VIOLENCE (N SCHOOLS

Extensive data research suggests that instances of vialence, including hias-related
violence and disciplinary problems in the schools around the couniry, are severely
interfering with the learning environment of students, Eiphty-mine respondents in
700 cities and towns surveyed by the National League of Cities in 1994 said that
sthool vinlence 1s a major problem in their communities(Amdt, 1994) . “Youth
violence is the greatest single crime problem in America today™ {Tumney, 1994 p.
143)  Everyday nine children are murdered, 307 are arrested for violence offenscs
(Dalea, p. 3). Almost 300,000 high schaol students are attacked physically each
month and one in five students in grades @ through 12 carries 4 weapon to school
(Meek, 1992). Coulter (1994) srates that in a study of &th and 10th

grade students , 34 % reported that someone threatened to fyrt them within the

past year. According to the same report, School Violence: An Alarming Trend,

over 5000 secondary teachers are attacked every month, The suicide rate continnes

1 rige along with the viotence rare, It has been estimated by researchers tigi as

13



much as 10% of suicides are not reported (Moade, Lynch and Fuller, 1993, p.28),
The rising incidence of violence in the schools has led numerous schools to
implernent g wide range of cosiy safety measures from purchasing meral detectars
to hiring full-time police officers, Although these violett measures may limit
wiolent acts in the gchools, they do not et to the root of the violence or its cayses,
Ofen, the violenee manifiest itself in other areas of the eotonuinty. There is
growinlz, common consensus that the best way to handle viclence i the schools
and prevent its spread throughout the eommunity is to defise disprstes before they

turn violent {Sabo, 1995)

CONFLICT RESOLUTION

Conflict resolution in education has been linked to democracy and citizenship,
developing a peacefill world, cooperative learning, multicutural edvsation,
prejudice reduction, social justice, violence prevention and intervention, critical
thinking and probiem-solving, and site based management, * One can only wonder
about the potential of a socicty that has trained and experienced in solving conflict
with 2 nan-confiomational, nonviolent, consensus building approach” ( Singer,
1991p. 72). In recent years, the growth of vielence has flicled mterest in conflict

resolution. There is, however, concern among conilict resolution practitioners that

14



there 15 a need for immediate fixes to problems may lead to unrealistic and
inappropriate goals and expectations. The rush to address issues of social jastice
and prejudice lead to similar concems of unrealistic expectations. Experienced
practitioners view conflict resolution as only a component in preparing youth

to find nonviolenr responses to conflict, in promoting social justice and reducing
prejudice in school communities (Bettmann & Moore, 1994; Bodine, Crawford, &
Schrumpf, 1994; Dejong, 1994; Miller, 1994). “If" as a society we want @ more
cooperative response to conflict, schools have to play a large part in the re-
socialization efforts by integrating these important social skills into the curricubam

from kindergarten to high school” (Miedsian, 1991, p. 10)

Vatious schools are realizing the need for teachers, administrators, 2nd support
staff to acquire problem solving training. It is difficult for students 1o leam

problem solving skills if the school climate only consists of pacifists and autocrats,

It Is a necessity for teachers to institute classrooms thar are contribitory io
learning, #t’s important that students must have a sense of the belonging to the
school community and actively participate in the classroom decision making

process. The empowenment of students is key to helping them think and resolve

15



cordlicts i an appropriate manner. empowerment is also essentigl to maintaining 3
high level of learnting. Part of the problem i that have preconceived notion aboyt
conflict resolution, Students” ideas for managing conflict seem to some primarily
from the movies, media, television (Elliot, 1994; Jahnson et al., 1952). Many
students attempt to manape their conflicts either through the yse of destructive
strategies such ag physical of verbal vielence or by appealing to their teachers

(Johmson et. al, 1992, p.90).

Tkram (1992) is in agreement with Johuson et. al, {1992) concerning the fature of
adults ineffectively teaching aceeptable conflict resolution stratesics to today’s
children. Children are not typically informed aboyt the nature of conflict, except in
the historical context of how conflict has in the pasi led Lo revolution and war,
This narrow perspective does little to give them & sense of the sericngness of
confliet, and does not tend to make i relevant to their Hves (kram, 1594, p, 44,
Schools have attempted to manage interpersonal conflicts among students,
teachers, parents, and administrators by various modefs of discipline, such ag
relerrals, to the principal’s office, detention, suspension, and expuision. Yet it docs
nat appear that these methods teach students the problem solving aid conflict

resolution skills they need for life to resolve conflict in a praductive, non-violent
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manner. Dissatisfaction with the traditional processes established to settle disputes
has led educators to new ways of conflict resolution such as mediztion(Van Skyck,

1993).

Defimition and Review of Process

Conflict i3 normal, natural part of everyday life. The word conflict has its roots in
the Latin word conflictus, meaning “striking together”, Despite the violent
avertones of the Latin translation, conflict and violence are not synonymous.
However, unresolved or lingering conflict frequently leads to violence, interferes

with productivity, and the quality of Ffe in schools and community.

17



PEER MEDIATION PROGRAMS-

Mediation is a process for resolving disputes and conflicts i which a peutral third
party acts as a moderator for the process. In mediation, the goal is to work out
differences constructively. Mediation provides schools with an alternative to
traditional disciplinary practices(Miller, 1994). The use of peer mediation in the
schaols is growing, Peer mediation programs, where students are trained generally
to resalve disputes involving other students, have been shown io ibe an effective
means of resolving disputes in school settings. Researchers believs that 2 school
wide disciplinary plan helps to foster a caring student culture{Waiker, Clovin and
Ramsey, 1995; Aleem, Moles et al , 1993). The peaceful, classroom cursiculum,
classroom management, and school-or district-based programs are main entry
paoints for conflict resolution in schools. Information and skifls find their way inta
individual classrooms through social studies, English, literature, science and even
math curricula, as well as through direct instruction in communication and
cooperative problem solving (Lieber & Rogers, 1994; National Association for

Mediation i Education NAME, 1984},

According to research success rates of 38 % to 93% have been achieved at various

18



sites where success was measured by whether an apreement was reached and
tnzintained at the time of a follow-up evaluation (Lam, 1988; Johnson, Johnson,
and Dudley, 1992). There is anecdotal evidence that students transfer the
mediation techniques learned at school to settings bevond the classroom. Students
have reported using their mediation skills to resolve conflicts with siblings and in
their comunity with peers (Johnson, Johmson, and Dudley, 1992, Bryant, 1992),
Limited evaluation studies show positive trends related to aggression, student self-
mage and skills, and overail school climate (Lam, 1989; Metis, 1990; Lawtan,
1994). However, the fll benefits of conflict resolution in schools may

depend on the inclusion of this subject in the curriculym; more comprehensive
training, support of teachers, administrators, and parents at sites; and expansion

from individual to school-and district-wide programs (Aleem, Motes et al., 1993),

Current Research

Temple University Two Year Study

According to sources at the Temple Times newspaper a newly formed consortium
of Tempie University faculty has embarked on a cross-disciplinary appreach to

issues surrounding conflict reselution and violence prevention. The consortiom,

19



which includes faculty fiom several of the University’s schools and colleges, is
known ag the Conflict Regolution Anti- Vialenee Effort (CRAVE) Three gramts

have enabled the group to undenake two major projects,

By, Tricia 3. Janes, associate professor and chairwoman of the rhetoric and
coniunication, i3 working with this team of researchers in examining the impact
of peer mediation prosrams on students attitudes and hehavior in 36 schools in
Phitadeiphia and three other cities. This two year project is finded with a
$250,000 grant from the William and flora Hewletr Foundation and a $150,060
award fro the Surdna Foundation, Dy, Jones” study, the Courprehensive Peer
Mediation Evaluation Project, considers the role plaved by ape gender,
race/cthnicity in analyzing the effectivencss of peer mediation, “To date, no
systemiic research hag been done to determine whether these programs really
make A difforence”, * Lots of experts have been saying that they do. Now we hope
te come up with solid evidence”, I Jones said. She and 3 ream of researchers
from Temple have been working with the Philadelphia School distoct and the

Good Shepherd Neighborhood House to implement and evaluate conflict

20



resolution programs in 6Q city schools. * Our initial results fiom this Philadeiphia
project have been encouraging”, * In the first two years, 360 disputes were
mediated with an agreement rate of 90 percent.” The conflicts ransed from rumor
to physical aliercations. The congoriium has also received a  $179,000 srant
from the 1T S, Information Agency for a praject in South Afiica. Dr. Jones is
azsembling experts 10 develop and implement a grass-roots progrzm in four
Johatinesburg high schools and neighborhoods for dealing with condlicts. There is a
great deal of concern in South Afriea with integration of the schools, where kids

come face to face with diversity daily,” remarked Dr. Jones.

L5 Department of Education/Office of Special Edycation Four vear project

The project will present empitical evidence of the effectiveness of CR/PM use in
schaols to prevent or reduce children with emotional and behavioral problems
from developing SED. The results of the study will enable educators to
understand the specific characteristios and the necessary and sufficient companents

rthat make CR/PM effective and efficient.

21



CONFLICT RESOLUTION TN TEACHER FDUCATION

According to researchers the study of conflict and its resalution encompasses many

ficlds.

Accordingly, leaching, rescarch and writing oceurs in many acadeinic departments.
Course materials typically draw from the social psycholopy, sducation. law,
saciology, communication, and anthropology, as represented in foundation
texts(Deutsch, 1973; Fisher & Try, 1981, Axelrod, 1984; Hocker & Wilmot;

Duryea, 1962).

Contlict resolution in schools has grown rapidly, This fact makes inservice training
A very important component of the process of eonflict resolntion, The National
Association for Mediation (NAME) eatimates that in 1984, the year of its

founding, there were approximately 50 school-based conflict resoiution programs.

Eleven years later NAME estimates the number of programs at well over 5000,

22



One of those early programs was the Responding to Cenflict Creatively Program
{RCCP) sponsored by Educators for Social Responsibility, which now operates

300 schools nationwide. Other programs have expanded similarly.

The New Mextco Center for Dispute Resolution has carried out statewide schoot
wediation programs for 10 years and currently involves over 30,000 students.
Through the Community Board Program, three-fourths of San Francisco’s schools
have peer conflict managers (National Institute for Dispute Resolution NIDR,

1994; Inger, 1991)

Educators primarily learn about conflict resolution on their own through staff
development programs. The issue of whether teachers can condiet peer mediation
and other resohition programs without training is a central questicn. While
mediation and peaceable school curricula are available to individual teachers, the
authors encourage substantial training (Kreidler, 1984; Bodine et al., 1994;
Schmidt, 1994). NAME provides a curriculum and program to train those

interested in conducting staff development in schooels (Townley & Lee, 1993),



Training is viewed as necessary due to the difficulty in changing attitrdes and
behavior, Without sufficient training to address teachers” own behavior, there is
danger that the adults’ 1u.t:c:nrcls will not match their actions. Since modeling 1s
essential, training is viewed as essential (Bodine et al., 1994; Licber & Rogers,

1994; Miller, 1994).

Other issues arising in the preparation of inservice of teachers echo problems
encountered in any change effort. They include the importance of principal
ieadership; the need for targeted follow-up support; the fit (or lack of fit) berween
program demands resources; and the need for systemic, school-wide change versus

individual classroom change Dejong, 1994; Lieber & Rogers, 1994).

SUMMARY:

Concern about violence in the school has made the study of confhict and conflict
management an urgent matter for educators today, Mediation is one form of
conflict management that is getting widespread attention from school across
America. Mediation involves a third person, called a mediator, who assists the

disputants in resolving their probiem with the consent of all parties. Tt offers a risk

24



free way to settle disputes for the parties involved in the dispute. Wo agreement,

Mo deal.

There is meaningful evidence that mediation techniques learned at school are
transferable to settings beyond the classroom, All parties seem 1o benefit from the
aediation training and conflict resohution process. Students who are tanght the
skills of mediating disputes learn practical skills which can be used beyond the
classroom. Student mediators learn to listen, summarize, and think criticallv.
Further they acguire the following skills: problem solving, leadership, to writing,
angd the ability to encourage useful discussion between disputants. Since mediation
seeks 10 solve a dispute and prevent recurrence, student mediators learn to plan for
the future. Students learn about responsibilities, the rights of others, and about

consequences of choices (Johnson, Johnson, and Dudley, 1992).

Both mediator and disputant benefit from the mediation training and conflict

resolution process. Students who are tanght the skills of mediating disputes learn

practical skills which can be used bevond the classroom, Smdent mediatars learn
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10 listen effectively, summarize accurately, and think crifically.  Further they
develop skills on how to problem solve, Lo lead, to write, and to foster meaningful

tscussion among disputants{Johnson, Johnson, and Tradley, 1997
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CHAPTER 3
METHODOLOGY

STTRIECTS

Participants in the research were selected bases on the follawing criterion” They
were Junior students in the process of starting a school based conflict
management/ peer mediation program within two weeks. The students were
berwen the ages of twelve and eighreen years old, all had reading levels of 6th
grade or higher. Both males and femnles waa represented in the sample. The
conflict management and peer mediation series consisted of five- one hour long
weekly trainings over a four month period, witch lasted from Movember 1996 to
March 1997, The students received information which was integrated into the

comal studies curmiculim

The subjects were 12 year old and 6th grade suburban middle schoo? students,

There were 21 subjects. The percentase of males was 57% and 43% were female.
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Further, 100% were Furopean Aperican, 0% were Aftican American, and 0%
were [Tispanic American, The subjects were from a suburban school district. The

students wers of varving and socie-economic backgrounds.

The subjects were drawn from a suburban school district in Southern New Jersey.
The students econonue status ranged from low to high. Academically the students
were grouped heterogenously. Many of the students participated in gift and
talented programs. There were na exclusions from the study. All students were

ritowed o participate,

Permission 1o test the student’s coping skills was obtained from the

superintendent. Although, the study was conducted m a school setting it was not
necessary to obrain parcntal consent because student responses and identities were
kept anonymous. However, g letter was sent 1o the superiniendent and school
principal explaining the purpose of the study and an overview of what the stodent’s

participation would entail.
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DESIGN

The study is designed as a pre-test post-test. The independent variable was
whether the conflict resolution/peer mediation training effected the students® CRI
scores. The design of the study is to evaluate student’s copping styles before and
after a conflict resclution program intervention. The pre-test and post-test

mventory served as the dependent variable to assess the students’ coping skills.

INDEPENDENT VARIABLE

The independent variable was whether or nat the conflict resolution/peer mediation
tratning effected the students’ coping skills. The 6th grade middle school class was
administered the Coping Response Inventory{CRI) prior to receiving the Conflict
resplution training. The conflict management and peer mediation series consisted
of three- one half hour long weekly trainings over a four menth period, which
lasted from November 1996 to March 1997 The program provided a speciatized
vutline to help direct the learning. The students receive information which was
integrated into the social studies curriculurt. The conflict resolution/ peer

mediation session began by setting an agenda and discussing the goals and purpese
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of the program. Students were encouraged to make appropriate or necessary
changes in the agenda. The students had the opportunity to shared information
ahout themselves and to express problems, concems or ideas. The students were
encouraged to actively participate in discussions and activities focusing on a 1opic
choice. A sutirnary followed each session. Finally a closing activity ended the
series, The Contlict resolution/peer mediation program was designed to empower
students by giving them the tools to challenge and solve problems. The program
focuses on the following areas: affitmation, communication, conflict resofution,
cooperation, and bias awareness/ appreciation of differences. The nrogram was
monitored by the Coping skills Response Inventory, which was designed to

measure and assess students’ coping skills in stressfil sitzations.

DEPENDENT VARTABLE

The dependent variable was the measured outcome response of students after the
conflict management/ peer mediation intervention. The pre-test and post-test
scores on CRI were compared. The Coping Responses Inventory (CRI) {Appendix
B) was designed by Rudolf H. Moos Ph.D. and published by PAR Psychological
Assessment Resource Inc. (1993). This brief self-report inventory identifies the

cognitive and behavioral responses of an individual coping with a recent problem
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or stressful situation. The CRI- youth form is a measure of eight different sypes of
coping responses to stressful life situations. Eight scales are used tp measure the
responses. 1.) Logical Analysis, 2.) Positive Reappraisal, 3 )Secking Guidance and
support, 4.) Problem Solving, 5.)Cognitive Avoidance, 6.) Acceptance,

7.) Seeking Alternative Rewards and 8.) Emotional Discharge.

CRI- INVENTORY

The inventory was an ordinal measurement. Students responded ¢ 5% questions.
The responses were 0 = definitely no, 1 = mainly no, 2 = mainly yzs, 3 = definitely
ves for the first ten questions and 0 = no, not at all; 1 = yes, once or twice; 2 =
sometimes, 3 = yes, fairly often. The CRI is often used in stress mznagement
education programs. The inventory identifies and monitors coping strategies in

adolescents. It also evaiuates the outcome of treatment interventions.

The pre-test and post-test CRI scores were compared, The sroup mean scores for
each test period was determined before and after the four month training session
traming. The evaluator was looking for changes in the mean scores in the direction

indicating stable, positive or negative impact. The pre-test CRI irventory scores

31



provided z baseline of data for the group in which post-test scores could be

compared.

TESTABLE HYPOTHESIS

Hypothess
NULL Hor M2-A1<0

States that the conflict reselution/ peer mediation program will nat have a

significant effect on the student™s CRI scores.

Legend: M= pretest mean. M2= post test mean

ALTERNATIVE Hi- A2- A71>0

States that the conflict resolution/ peer mediation propram will have & significant
effect on the student’s CRT scores

Legend: M1= pretest mean: M2= posttest meai

32



ANAT VSIS
Students” coping skills were ¢valuated for significance through a t Test for paired

Samples.

The t-Test compared the menn scores of the pre-test anct posti-test for the group
before and afler training to determine any significant difference on the fifty-three

iem inventory,

SUMMARY

The stydy was designed ag 4 pre-test/ post-test Coping Response Tnventory that
was anplyzed using a T-test for paired samples The results may or may nat
indicate that there was a significant change in the coping response of the subjects
after receiving the Conflict Resolution/Peer Mediation prosram. The results may
ar may not indieate that students” pre-test CRI and post-test scores are moving in

the positive direction towards the Ideal CRI scores.

Objective:

Measure the effectivencss of'a Conflict Resolution Program in a middle school by
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studying student’s coping skills before and afler participation in & conflict

resolution / peer mediation program.

Gioals:

L. To measure student’s CRI scores responses prior to the administration of the
behavioral treatment e.g. conflict resolution/ conflict resolution / peer mediation
program.

2. To measure student’s Pre-test CRT scores responses against Ideal CRT scores
[ESPOnNSES,

3. To measure stndent’s pasi-test CRI scores responses after the administration of
the eonflict resolution/ conflict resolution / peer mediation program.

4. To measure student’s Post-test CRI scores responses against ideat ORI

SCOTER Tespanses.

5. Compare Pre-test CRI score responses againgt post-test CRI scare respanses

and Ideal CRI responses.



CHAPTER 4
ANALYSIS OF RESULTS
Tt 1s hypothesized that after receiving conflict resolution training the students
would have better coping skill responses, than before they participated in the
program. The shudents receiving the training would increase their overall mean

scores from the pre-test to the post-test.

A t-test for paired samples was used 1o analyze the data from the group’s pre-test
and post-test. The t-test for paired samples compared the mean scores for the
prefpost test for the trained group in table 4.1. The paired samples had a 2-tail

significance of .000. Therefore, the null hypotheses was rejected.

The alternative hypotheses states that the group’s post-test mean score on the
ocoping response inventory would exceed that of the pre-test. Therefore, The Ho:
M2-M1 > O was accepted hypotheses. Table 4.1 The t-test for paired samples
compares the mean scores of the pre-test and post-test. Graph 4.1 illustrates a
3-dimensional view of the pre-test, post- test and ideal score responses, Graph 4.2
uses a bar graph comparing the three score responses. The post-test

mean score increased by 7.9524 points overall,
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SUMMARY

As hypothesized the results indicare that there was significant charge in the coping
Tesponse inventory scores from the pre-rest 1o the post-test. The alternative

hypotheses was accepted.
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TABLE 4.1 T-TEST FOR PAIRED SAMPLES

Varigbles Number of 2-1ail
Pairs Corr Sig Mean S0 SE of Mean
WarGO001 21 5014762 3.669 B0l
378 091
Var({002 S8 4780 6,220 1.35%8
Paired Differences
Mean SD SE of Mean t- value df 2-tail Sip
-7 9524 5.012 1.290 -6.16 20 000

55% C1 (10643, -5 261)
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CHAPTER 5
SUMMARY AND CONCLUSION

SUMMARY

The basic topic of the thesis is Conflict Resolution, Over the years there has
been an increase in violence among young people. Children are reacting to
conflicts by striking out against ope another. Schools are especially feeling the
tension among the students and realize the need to empower the students to

effectively resolve conflict and problems.

Administrators and teachers no longer wish to model an environmeiit that acts
as dictators or peacemakers. Instead, the goal is to develop programs which
promate a trusting school environment.  is important that students have a
sense of belonging so they can take an active role in community decisions. To
achieve these goals the Children’s Creative Response to Conflict was
established in 1972, This New York based program’s primary focused was on
students, teachers and administrators. The participants were provided with the

necessary skills, knowledge, and tools needed to implement an effective
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program. This New York model was used as the model for Moorestown conflict

resolution/ peer program.

To determine the effectiveness of conflict in the middle school a study of
student’s coping skills before and after participation in a conflict resolution /
peer mediation program was conducted. The primary purpose of the study is to
evaluate student’s coping styles. The 6th grade middle school class was
admimstered the Coping Response Inventory {CRI) in Navember prior to
receiving the Conflict resclution training and again in March. The Conflict
resolution/peer mediation program was desigried to empower students by giving
themn the tools to challenge and solve problems. The program focuses on the
following areas: affirmation, communication, cenflict resolution, cooperation,
and bias awareness/ appreciation of differences. At the end of the four month
period, the pre-test and post-test scores were caleulated to determine the average
mean scores. The study was designed as & pre-tesi/ post-test Coping Response
Frventory that was analyzed using a T-test for paired samples. Tha results may
indicate that there was a significant change in the coping response of the subjects

after receiving the Conflict Resolution/Peer Mediation program.
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CONCLUSION

The following conclusions were drawn from the analysis results:

L. The Null Hypothesis stated that no difference would be found on the measure
used to evaluate students” coping responses between the pre-test and post-test
CRJ scores. The paired samples had a 2-tail significance of .000. Therefore, the

null hypotheses was rejected.

2. The alternative hypotheses states that the group’s post-test mean score on
the caping respanse inventory would exceed that of the pre-test. Therefore,
The Ho: M2-M1 > 0 §t was hypothesized that after receiving conflict
resohution iraining the students would have better coping skill responses, than
before they participated in the program, The students receiving the training
would increase their overall mean scores from the pre-test to the post-test.
scores from the pre-test to the post-test. The alternative hypotheses was
accepted. Chart 4 1 compares the mean scores of the pre-test and post-test,

The post-test mean score increased by 7.9524 points overall.
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SCUSSTON

The study showed the that conflict resolution program had on the participants.
Fortunately the data analyzed did sussest a signilicant change in the coping skill
tesponses over 4 four month peried of time, A, factor that may have played a
role was the fact that the conflict resolution coordinator has implemented rhe
program to students for over seven years. The results indicate that there was

significant change in the coping résponse inventory.

The schaol district has plans to bplement ths program district wide. Currently,
1i high school and all three middle schools are uttlizing the progam. Because
medigtion tries to settle a dispute and hinder recurrence, smdent medistors learn
to plan for the fiture, The students learn aboul responsibilities as well as the fights
of others, about consequences of choiceg, More importantly maybe for the frst
tine m their lives, they learn non-violent waya that they can chooss 10 resolve their
conflicts. They learn they can succeed at resolving conflicts peaceably, that they
can reselve problems without resoriing to viclence. They also develop a capacity

to empathize with others.



IMPLICATIONS FOR FUTIRE RESEARCH

1. A comparison of student coping responses iy districts that have implemented
Conflict Resohition/ Peer Mediation programs district wide with districts that

ate still using tradition tnethods to deal with conflict,

2. Comparing coping responses of students within a school districr
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APPENDIX A

SAMPLE REPORT
**** COPING RESPONSES INVENTORY - YOUTH FORM (CR1-Youth)*+*

Professional Report developed by

Rudolf H. Moos, PLD.

Client Information

Grade in School : Shcth

Class : Fall 1996
Gender : Males/ Fermales
pre-test |
Chronological Age . 12

Ethni¢ Group : Caucasian

Prepared For. Tammy Hohbs
Test Date | 11/19/94

Focal Stressars - "Death of 3 frandparent, car accident, moved to sew area, best
friend relocated, divorcing parents, physical altercation with classmate, sicic family
member or pet, mom has new boyiriend, dog ran away, received & [ailing test

grade, sustained bodily injury,”
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Gverview of This Report

This interpretive report is designed to help professionals understard and use CR1-
Youth resaits and present them to their clients. The report is based on empirical
findings and othicr published information It includes the chent's CR1-Youth
profile, specific deseriptions and analyses of the clicnts’ seale scores, including the
adaptive and maladaptive potential of coping responses, and an analysis of the
chient's appraisal of the focal stressor. The report ends with a discussion of the
clients’ seneral pattern of coping. Each seale description in this report gives one,
two, or three exampies of CR1-Youth items that contributed {¢ the score and
explains how the respondent answered those items. To facilitate compansons
gmong scales and with the normative group, T seores (N=50; S = 10) and
percentile ranks are presented on the CR1-Youth Profile. The respondent's scores

are compared with those of a normative group of 400 youth.

This interpretive report complements but does not replace the CR1-¥outh Form
Professional Manual. Refer to the Professional Manual for more information
about the inventory's development, normative data, psychometric gualities,

interpretation, and clinical and research applications.



The Approach Surnmary Index (AST) and the cognitive Summary [ndex (CSI)
mcasure relative reliance on approach versus avoidance coping and on coenitive
versus behavioral strategies respectively. The ASI is the sum of the T seoras of the
four approach scales divided by the sum of the T scores of all eight scales. The
C531 15 the sum of the T scores of the four eopnitive scales divided by the sum of
the T scores of all ¢ight scales. The criteria for comparing the respondent’s ASI
ai C31 with the normative group of 400 youth are the same as those nsed in

interpreting the T scores for CR1-Youth scales.

Logical Analysis (1.A} (42: somewhat below averase)

The Logical Analysis scale measures attempts to understand 7 stregsor and its
outcomes. Compared with other youth, the clients were samewhat below average
in his use of logical analysis. For example, they never thought about new
hardships that would be placed on them and only once or twice they think of

different ways to deal with the problem
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Positive Reappraisal (PR 50; average

The Positive Reappraisal scale taps attempts to look at a problem in a positive way
while still accepting the reality of the sitnation They were average in the use of
positive reappraisal when compared with other youth. For example, sometimes

they told themselves things to make themselves feel better.

Seekine Guidance and Support (SG) (47 average)

The Secking Guidance and Support scale assesses attempts to seek nformation,
guidance, and support, and is often an impertant part of managing 2 stressful
situation. The clients' score suggests that they were average in how much
guidance and suppert they tried to get when facing the focal problem. For
example, sometimes they talked with a parent or other family member about the

prablem.

Problem Solving (P8} (49; averase)

The Problem Solving scale measures attempts to take action to deal directly with
the focal problem or its aftermatk. They were average in their use of problem-
solving action. For example, sometimes they decided on one way fo deal with the

problem and did it
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Avoidance Coomg Responses

Cognitive Avoidance (CA) _ (51 average)

The Coenitive Avoidance scale measures attempts 1o avoid thinking realistically
abaut a problem. These may include denying or mininizing the problem or its
outcomes. The clients' score suggests that the use of cognitive aveidance was

average, For example, sometimes they tried not to think about the problem.

Acceptance or Resignation (AR) 56, somewhat above averase}

The Acceptance or Resignation scale assesses attemipts to accept the focal problem as a
situation that cannot be changed. This type of coping includes commg to terms with a
situation and accepting it as it is. Acceptance or Tesignation also includes deciding that

nothing can be done to change either the problem or the circumstances.

T managing his focal problem, the respondent was somewhat above average in his
use of acceptance or resignation. For example, sometimes they felt that time
would rmake a difference-that the omly thing to do was wait and sometimes they

realized that they had no control over the problem.

85



In generzl, the more A PETSOR LsGS Acceptance or resignation, the less likely he or
she will resotve the problem. The person is also more likely to feel depressed,
have physical symptoms, and be less sclf-confident. Still, acceptancs or
resignation can help a lot when a person cannot do anything to mal:e the situation
better Somelimes a person canmot stop something bad from bappening, for
cxample, when a family member is very ill and poing to die soon. At these times,
accepting Lh¢ situation can help a person let 5o of the problem and oot feel as bad.
Sometimes the person will feel at peace with the situation. After accepting a
tragedy, many people can start to vse prablem solving to cope with the

consequences of the problem:

Seeking Alternative Rewards (SRY44, somewhat belgw average)

The Secking Alternative Rewards scale measures attempts 1o replece the losses
volved in some stressful sitaations by setting involved in other activities, doing
more of the things one likes, or finding new things that are satisfying. When
responding to their foeal problem, they were somewhat below average in secking
alternative rewards. For example, they never got involved in pew activilics and

they never read more often for ¢njoyment.
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Emational Discharge (ED) {42: somewhat below average)

The Emotional Discharge scale measures attempts to reduce tensien by expressing
anger, despair, and other feelings. This type of coping also includes doing things
that may get rid of tension for a while, such as eating or smoking more of getting
angry at people who are trying to help. The respondents' score on ihis scale Is
somewhat below average. For example, they never tock 1t out on other people

when they felt angry or sad and they never took a chance and did something risky.

Focal Stressors

In their own words, the respondents described their problems or siuations as
"Death of a grandparent, car accident, moved to new area, best fHend relocated,
divorcing parents, physical altercation with classmate, sick farmly member of pet,
mom has new boyfriend, dog ran away, received a failing test grade, sustained

bodily 1npury."

They reported that they had not faced a problem like this before. did not know that
thig problem was going to occur. they did not have enough time to get ready to
handle it. People who do not have enough time to prepare for a stressfil situation

tend to use avoidance coping, especially cognitive avoidance, acceptance or
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resignation, and ¢motional dischape. When the problems occurred, the
respondents saw it as neither a threat not a challenge. They stated that the
problem was not caused by something they did or by gomething soreone else did.
They also reported that nothing good came out of dealing with the problems. Al
the time that the CR1 ‘was completed, the problem had been resalved and torned

out "all nght” for them.

Patterns of Coping

The respondents tended not to use any of the four sets of approach coping
respomses. But they did use Copgoitive Avoidance and Acceptance or Resignation.
in peneral, people who vse more avoidance coping, particularly cognitive
avoidance and emotional discharge, are less Fkely to resolve stressors and adapt
well, When problems can be changed, more use of approach responsce and less
use of avoidance responses are likely to lead to better resofution of the problem
and better adjustment. Still, avotdance coping strategies may be eo0d in the shori
term, especially wien they give a person time to realize how had the problant 15
and (o gupress feelings about it Avoidance coping can also help when the

problem seems overwhelming or cannot be changed.
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Addinonal Sources of Information

Administering the Ideal Form of the CR1-Youth will show what the respondent
thinks is the best way for him to manage an important problem that recently
occurred. Comparing the Actual and Ideal profiles will reveal the areas and extent
of their dissatisfaction with his coping responses and can help to identify ways to
enhance his abifity to cope with problems more successfully. In clinical contexts,

this information may be used for treatment assessment and PrOSTaNIIngG.

39






AFFENIIX B

SAMPLE
C21-YOUTH PROFILE
T Score TL
Considerably
Abava
hverage
q0-
wWall =0
Ahnovrs
Average
&0 84
Somawhat
Rhave *
Avaracs T8
Average o0- * - -5
¥
Somewiat * 3
Below *
Average *
40 1
Well
Below
Average
30-
Considerably
Balow
Averace
<——2{
Approach Arvroidance
LA Pi ac B3 CA Al S8 ¥
Raw 3core & g 5 8 3 g 4 3
T Score 42 50 47 45 ol 5a 44 4%
# Migzing Liens [} 2 ] 8] 3] 1] 0 2}

all



J Aoproach Summary Tndey (ASD = 4% (Averaze

Comtve Summary Index (CSI) = 532 (Averaee)

The Approach Summary Index (ASI) and the Cognitive Summary index (C53)
rneasure relative reliance on approach versus aveidance cc:piﬁg and on cogoitive
versus behavioral stratepies respectively. The ASLis the sum of the T scores of the
four approach scales divided by the sum of the T scores of all eight scales, The
(%1 g the sum of the T scores of the four cognitive scales divided by the sum of
the T senres of all eight scales. The criteria for comparing the respondent's ASI
and CS1 with the normative group of 400 youth are the same as those used in

interpreting the T scorgs for CR1-Youth scales.
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ATPENDIX C

CHECK LIST FOR MEDIATION

Trained mediators follow a sunple procedure, such as the model outlined below
from the American Bar Asgociation (Wolowiec, 19841 )

Part 1. Iniroduction

1. Have participants introduce themselves

2. Explain the mediator’s role

3. Explain the sround rules. An example of a good ground nule is: Respect each
ather

4. Fxpiain steps of mediation

3. Ask for any questions before you begin.

Part I Telling the story

1. Both parties tefl their side of the story to the mediator,
2. Summarize both parties side of the story.

3. Make sure you understand the conilict.

4, Make sure the parties understand the conflict.

Fart TI7 Identifying Facts and Feclings
1. Parties tell thew gide of the story to each other.
2. Bring out the facts and feelings of what the partics say.
3 Have parties change roles.
4. Summarize the facts and feclings of both sides.
Part 1V (Generating Options
. Agk both parties how they can solve the problerm.

1
2. 'Write down the solutions.
3 Check off the solution(s) in which bath parties agree.
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Part V Agreement

I Use anly the salutions in which both parties agree.
~ Write: the contract up in parties’ own words.
- Evervbody signs contract.

S ba

Part VI Follow-Up

1. Expla how [ollow-up works. o
2. Remember (o thank the people for being there and for letting the mediation
proceas service help them.
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APPENDIX ¥ sample:

CRI-YOUTH ANSWER SEEET Vorm: Acuil _jdzl
Tare Daite L __x' Sex - Aze
Geade i Sehool Tiehwic Croup

Part |

Deseritw the problem or situation,

DN Definkely Mo MN MoinlyMe MY =Mainly T DY = Definfealy Ves

1. Have you cver faced = probdem like this before? DN WMN MY DY
2. Tndyou know this problan: wes going o hiappen to you? DA AT MY T

3. Drd yoo have encugh time to get ready to deal with this probiem? 2 N MY DY

4. When this problem happened, did vou tiink of i ar g threal? NN AN MY DY
5. When this problem happeped, did you think of it a5 4 chalienge? DM M MY DY
6.  Was this probiem causad by something you did? DN MY DY
7. Was this problem cansed by something screome else did? TN M Y DY
8 Did anyihing good come out of dealing with this froblem? DN MY DY
2. Has this problem or sitiation becn worked ont? PN MR MY DY

1. Ifthe problern has been worked oor, &id it turn out all 7ight for you? DN MM MV DY

Fari 2
M =T, Mot at all § Ves, Onoe or twica 8 = Yes, Sometimes § = Yes, Fairlv ofen

[ % z E) 5 5 £ 7 3 )
[Wos £ X905 ¢ Weg T Hos P NGI P NOS F NOS F NOE T
L 5 10 1L g i3 i 16 ‘&
[0S F NG E NOB F WO§ ¥ NOE T NGB ¥ NOS F NGE T
17 13 19 20 21 a2 23 24
{705 ¢ woE T NE P HOS F HOR FOHOS P HQE § MGS T
725 26 a7 %@ 26 @0 21 a2
Jvos F xos ¥ Nog £ NGS F xos [ NO3 F N0F E NOA T
[ 33 34 a8 3 37 @ 35 40
|62 T w03 r NC§ F WOS F NOS F NOS P NOS F NOS F !
P g1 42 43 44 48 46 47 4B

[MOS F 10 F NS F woE F NGS § M08 F W03 B NOS T
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